
iv Introduction

Spectrum course description and aims
Spectrum offers students and teachers an engaging and lively 

approach to learning English. The course supports students in 

their language learning through carefully graded and structured 

tasks and activities and through opportunities in every lesson 

for personal response and activation of the language learned. 

Vocabulary and grammar are presented through attractive 

photos and illustrations and a variety of appealing topics. 

The four skills of reading, listening, speaking and writing are 

practised in context. 

The development of Spectrum has been based on thorough 

research with teachers in Spain through surveys and focus 

groups, and responds to three main requirements:

1 To motivate students so they become more engaged with 

their learning. 

 Spectrum presents new language through a range of 

authentic topics selected to engage students and keep them 

interested. The digital products (including video, animation 

and games) contextualise learning and are appealing to 

students in the 21st century classroom. 

2 To foster effective communication and activate students’ 

language.

 Spectrum includes regular Your turn tasks to get students 

talking and to enable and encourage them to give a personal 

response. In level 1, Riverpark Mystery is an exciting interactive 

drama in which students play an active role. 

3 To accommodate all students through providing material at 

a range of levels.

 The mixed-ability solutions included in the iPack, the 

Workbook and on the Tests and Resources Disc meet the 

needs of all students. 

The material in Spectrum implements the latest research in 

L1 and L2, addressing the identified needs and expectations of 

both teachers and students. Spectrum also strictly aligns with 

the educational requirements as outlined in the LOMCE and 

ensures recommended progress and learning outcomes are 

covered throughout. 

Course aims

Meaningful learning is at the heart of Spectrum. 

 To develop effective communication

• Practical English pages focus on real-life communicative 

situations stimulating students’ engagement.

• Your turn at the end of most double-page spreads offers 

regular short production tasks to encourage collaboration.

• Speaking tasks are carefully scaffolded, starting with simply 

building students’ confidence and then developing and 

extending gradually to encourage more independence. 

• Writing pages offer a step-by-step approach to develop 

students’ writing. 

 To make learning more meaningful and transferable

• The double-page spreads at the beginning of each unit 

invite students into the topic through interesting images, 

personalisation questions and video.

• Broad umbrella topics focus on a different facet of the subject 

area on each spread, which builds on and enriches students’ 

overall knowledge. 

• Texts about real people, places and events in the course give 

students the opportunity to research them online to reinforce 

their understanding and extend their knowledge. 

• Spectrum revises and extends language in fresh contexts 

and situations. Cumulative and consolidation work built in 

throughout the course means teachers can keep track of 

students’ understanding and retention of the language. 

 To develop a deeper understanding of English usage 

• Spectrum contextualises all new language to give clear 

examples of how the target structures and vocabulary can be 

used. 

• The Grammar animation on the iPack and the Digital 

Student’s Book provides a fun cartoon, which presents 

situational grammar and offers clear visual examples of the 

structures.

• Grammar presentations on the page give students a clear 

understanding of the language structures, supported by 

carefully graded exercises in the Student’s Book, Workbook, 

on the iPack and on the Resources disc.

 To provide suitable material for a range of abilities

• Preparation tasks on the iPack and on the Tests and Resources 

Multi-ROM offer students additional support to prepare them 

for the skills tasks in the Student’s Book.

• One- to three-star Extra Practice tasks for grammar and 

vocabulary on the iPack and on the Tests and Resources 

Multi-ROM enable the teacher to choose appropriate tasks 

according to students’ levels. 

• One- to three-star tasks in the Workbook and on the Tests 

and Resources Multi-ROM make managing mixed-ability 

classes efficient.

 To teach natural, everyday English

• Students are more likely to improve in fluency if they are 

encouraged to pick up ‘chunks’ of functional language and 

use them in communicative contexts.

• The Practical English double-page spread in each unit 

offers carefully staged dialogue practice. Students hear 

the language being modelled first and then practise the 

language themselves. Then they can practise the target 

language in the interactive video Your turn task.

• Functional language is practised in the Workbook and 

Resource material and included in the Speaking tests. 

Introduction
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 To focus on developing students as active and 

successful participants in 21st century communities

• The seven Key competences are developed in Spectrum 

through the wide range of tasks included in the course from 

the core language presentation and practice pages to the 

Projects, Pronunciation and CLIL material. 

• Key features in Spectrum also cover some of the competences 

including: 

 – Learn it! (Learning to learn competence)

 – Did you know? (Learning to learn, and Cultural awareness 

and expression competences)

 – Say it! (Linguistic communication competence)

 – Your turn (Digital, and Cultural awareness and expression 

competences)

 – Projects (Social and civic, and Sense of initiative and 

entrepreneurship competences)

 – For a more detailed description of the competences and 

cross referencing to the coverage in Spectrum, please see 

pages xxvi–xxx. 

 To encourage the use of technology in the classroom

• The iPack is more than just a digital presentation tool. It 

allows for different ways of engaging with students, creating 

variety and a more dynamic classroom environment.

• Video is visually appealing and captures students’ 

imaginations. Spectrum includes three videos per unit: a 

warm-up video to introduce the topic and present the target 

language in context, a culture video to extend students’ 

knowledge of the world, and an exciting interactive video in 

which students interact with the characters. Go to page xxiv 

for more suggestions for how to use video in the classroom. 

• Students love cartoons, so what better way to present target 

grammar than through an animation to grab their attention. 

• The iPack also contains additional interactive tasks and a 

digital class game at the end of each unit to recycle the 

language of the unit. 

• Digital versions of Spectrum Student’s Book and Workbook 

are available through the code printed inside the front cover 

of the print book. 

• Students can also download the course-specific VocApp on 

their smart phones for free to practise course vocabulary 

through quizzes or can go online to the Oxford Online 

Learning Zone for additional material. 

Spectrum methodology
An integrated approach
During the research stage for this project, it became clear 

that teachers were looking for course material that engages 

and supports students and builds their confidence in English 

language learning. Teachers also asked for the language to be 

contextualised in varied and unusual topics to keep students 

interested and motivated. At the same time, teachers asked for 

material that’s more natural, more intuitive and closer to how 

we typically deal with language and that places students at the 

centre of their learning. This motivated our overall approach 

to developing the course with a focus on meaning-centred 

learning. In practical terms, this means that the language 

systems: grammar, vocabulary and pronunciation, aren’t taught 

and practised in isolation but through the four skills. This 

methodology is typically known as the integrated approach. 

This section offers an overview of the distinct elements of the 

language systems with the integration in the four skills in order 

to explain the methodology and pedagogy behind each one. 

Vocabulary
Each unit has two core vocabulary sets, which are generally 

topic based. In the earlier levels, the lexical sets in some units 

are also of the same word class (e.g. verbs, nouns, adjectives) for 

ease of processing and classification. In addition, Spectrum offers 

carefully planned and sourced functional language phrases that 

appear on the Practical English page. These elements make up 

the ‘core vocabulary’ for all students to access and learn. 

For stronger students who can cope with a more extensive 

vocabulary list, there is a third vocabulary set in each unit. These 

short sets of five or six words appear on the Culture or Practical 

English lessons of each unit. 

Finally, Learn it! vocabulary focuses on words and phrases 

that often cause difficulty for the target learners. The third 

vocabulary set and the Learn it! language are practised and 

tested in two- and three-star tasks and tests only. 

The two core vocabulary sets are presented on the page and 

supported by practice tasks in the Student’s Book and on the 

iPack. The graded practice tasks can also be printed from the 

Tests and Resources Multi-ROM. 

New target vocabulary appears in reading and listening 

texts and in the grammar tasks, ensuring further exposure to 

familiarize students with the language before they use it in the 

more productive tasks in the Your turn sections. 

Recycling is carefully planned and systematically integrated in 

Spectrum. Target vocabulary appears in texts and tasks in the 

Unit Review, throughout the Student’s Book and in the iPack 

additional material. 

The Workbook provides additional graded vocabulary 

practice in each unit, and the target language also appears in 

the Cumulative review tasks. At the back of the Workbook, 

students can compile their own ‘dictionary’ on the vocabulary 

reference pages and can find additional vocabulary practice. 

The Tests and Resources Multi-ROM includes additional 

vocabulary worksheets at three levels. Vocabulary is assessed in 

the Unit tests, End-of-term and End-of-year tests. 

Spectrum methodology
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vi Spectrum methodology

Grammar
Each unit of Spectrum covers two main grammar points. New 

structures appear in context in the reading or listening texts. 

After the exploitation of these texts, teachers can present the 

new structure through the grammar table on the page and 

reinforce it by watching the fun cartoon Grammar animation 

on the iPack. The animation features the main character ‘Pip’ 

along with his family and friends. Each episode tells a short story 

which contextualizes the grammar point, followed by visual 

representation of how the structures are formed. 

Clearly signposted grammar rules encourage students to derive 

the form and complete the rule through analysis and reflection, 

thereby developing more independent learning. The Grammar 

reference at the back of the Workbook provides further detail 

and explanation. Additional graded tasks have been included 

on the iPack, which can also be printed from the Tests and 

Resources Multi-ROM. Students are given the opportunity to 

produce the language more freely in the Your turn sections. 

As with vocabulary, recycling grammar is a priority in Spectrum 

and the target structures appear in texts and tasks in the 

Unit Review and in the iPack additional material, as well as 

throughout the rest of the level as appropriate. 

Grammar is also recycled and developed across the four levels of 

the course. Additional information is added each time to build 

on students’ knowledge of English usage from the previous 

levels. 

The Workbook provides additional graded grammar practice 

in each unit, and the target language also appears in the 

Cumulative review tasks. At the back of the Workbook, students 

can find additional practice. The Grammar reference pages 

have also been translated into four languages: Basque, Catalan, 

Galician and Spanish. These are available to download and print 

from the iPack. 

The Tests and Resources Multi-ROM includes additional 

grammar worksheets graded at three levels. Grammar also 

forms part of the Unit tests, End-of-term and End-of-year tests. 

Skills practice
 Reading plays an important part in language learning. 

Spectrum includes a wide range of text types, including articles, 

web pages, stories, recipes, emails, video scripts and interviews. 

All texts are carefully graded and aim to provide interesting 

information in a realistic way. The two main reading texts in 

each unit and the Focus on CLIL texts are recorded on the 

Class audio CD or can be played directly from the iPack. 

Reading texts are used in different ways throughout the book:

To preview and recycle grammar and vocabulary: the main 

text in each unit is used to practise the first vocabulary set and 

to preview new grammar points.

For reading comprehension: The first exercise typically 

develops subskills like skimming and scanning to ensure that 

students gain a global understanding of the text. Subsequent 

exercises ask students to read for specific information. 

Shorter texts appear throughout the course to recycle and 

practise grammar and vocabulary, to provide a writing sample 

and to set the context for listening or speaking tasks. 

The texts on the Focus on CLIL pages focus on cross-curricular 

subjects such as History, Geography and Science. Each topic 

area has been carefully selected to tie in with the topic of the 

unit as well as the curriculum for that subject area in ESO1. 

The texts introduce subject-specific vocabulary. 

The background information notes in the Teacher’s Guide 

will help you prepare to pre-teach vocabulary if necessary, 

and pre-empt any difficulties. Reading preparation tasks are 

included on the iPack. Discuss the photos with the class, 

eliciting as much key vocabulary as possible and elicit some 

general information about the topic before you begin reading. 

The Workbook offers further reading practice.

 Listening forms an important part of language development 

and can help improve oral production. With this in mind, 

Spectrum offers many opportunities for listening:

• a main listening focus in each unit 

• a warm-up, culture and interactive drama video per unit

• dictations and Say it! (pronunciation) tasks

• additional listening practice on the Practical English page 

The listening texts provide a range of speakers in different 

situations, including radio programmes, interviews, 

conversations and announcements. A range of mild regional 

and international accents have been used for authenticity. 

The main listening comprehension texts in Spectrum practise 

the second vocabulary set and grammar point in context. 

Listening preparation tasks on the iPack help students prepare 

for the listening exercise. The Student Book exercises give 

support in listening to gain a general understanding of the text 

and develop the skill of listening for gist as well as listening for 

specific information.

Dictation also features in every unit. It is important for students 

to be able to recognize the language they have learnt in both 

written and oral form. Dictation tasks focus on the vocabulary 

and grammatical structures of the unit. This intensive listening 

practice helps to fine tune the ear and creates a deeper 

association with the aural and written form of the language. 

 Speaking plays an important role in Spectrum with many 

opportunities for students to participate in speaking activities 

practising both accuracy and fluency. 

The Unit opener presents the unit topic and encourages 

students to activate language connected to the topic.

Throughout the course personalisation tasks appear either in 

the Student’s Book or as Optional activities in the Teacher’s 

Guide in which students are asked to give their opinion or relate 

a personal experience. 

Each ‘lesson’ culminates in Your turn tasks which offer 

opportunities for students to practise the language they have 

been learning in a freer and often more personalised way. 

The Practical English page presents and practises useful 

functional language from everyday contexts, from the practical: 

ordering in a restaurant to the more personal: talking about free 

time activities. Realia is used to establish the situation and the 
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viiCourse components

Course components 
Student’s components

The Student’s Book

• Starter unit plus nine 12-page units. 

• Each unit begins with an opening double-page spread to introduce the topic and 

present the first vocabulary set through photos and a range of exercises. 

• The two main vocabulary sets and grammar points are practised through a reading 

text on spread 2 of the unit and a listening text on spread 3. 

• The next pages in each unit are devoted to a Culture text and Speaking (Practical 

English). One page is devoted to developing writing.

• Each unit ends with a Review page. 

• Three projects are included to help students consolidate the language they have 

learned in a practical context.

• Nine Focus on CLIL pages at the back of the Student’s Book cover a range of ESO1 

subjects. 

• Pronunciation practice complete with audio offers extra practice of the Say it! 

points.

• An irregular verbs list.

The Workbook

• Eight pages of additional practice for each of the Student’s Book units. This includes 

graded vocabulary and grammar practice and graded reading and writing practice. 

• Each unit ends with a Cumulative review page. 

• 40-page Vocabulary and Grammar reference with practice tasks for each grammar 

point and the unit vocabulary. 

• An irregular verbs list.

functional language is then presented in context through a 

listening. Students are then guided through a range of tasks, 

which culminate in a freer dialogue. 

The Interactive video (Riverpark Mystery) is an exciting drama, 

which runs throughout Spectrum level 1 telling the story of 

three teenagers and YOU. This ‘first-person camera’ video gives 

viewers the impression of taking part in the drama. At various 

stages of each episode, viewers are asked to select from options 

and make decisions which affect the outcome of the story. The 

functional language has been woven into each episode and 

‘YOUR TURN’ offers students the opportunity to interact.

The nine Pairwork worksheets on the Tests and Resources 

Multi-ROM offer additional speaking practice with practical 

outcomes.

Pronunciation also features in every unit. 

Say it! tasks target specific sounds, word stress, sentence stress 

and intonation. The syllabus has been developed especially 

for Spanish speakers. Each unit provides intensive practice 

on a particular point with additional practice at the back of 

the Student’s Book. All the pronunciation tasks include audio 

examples in standard British Received Pronunciation (RP) on the 

audio CD and on the iPack. 

 Spectrum 1 devotes a page in every unit to guided Writing 

activities. The final writing tasks cover a variety of different text 

types, such as emails, articles and video scripts.  The Model 

text shows clear paragraph structure and uses target language 

from the unit in simple sentence patterns. The model text 

also exemplifies a language point, such as time expressions, 

conjunctions or punctuation. There is practice of this language 

point in the Look at language section before students move 

on to the Writing task. The Writing preparation on the iPack 

offers help in planning the writing task. The paragraph plan 

shows students how to structure their notes into paragraphs 

and how to begin each paragraph. 

The Workbook offers a similar writing task to consolidate the 

points focused on in the Student’s Book. 

Other writing opportunities include: some of the Your turn 

tasks, and the Projects offer more extensive and freer writing 

practice. 
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viii Course components

The Tests and Resources Multi-ROM contains:

• printable and photocopiable worksheets and tests in pdf and editable 

Word formats.

• 30 graded grammar and vocabulary worksheets (1–3 star).

• nine Curriculum extra worksheets for each of the Focus on CLIL topics in 

the Student’s Book.

• nine video scripts for drama lessons through English.

• nine communicative pairwork worksheets to offer extra speaking 

practice in the classroom.

• ten extra practice worksheets, which are also available on the iPack.

• nine skills preparation worksheets to prepare for the skills tasks. 

They are also available on the iPack.

• a diagnostic test and 27 graded unit tests including listening, 

vocabulary, grammar, reading and writing activities (1–3 star).

• three end-of-term tests and an end-of-year test at three levels.

• speaking tests for the diagnostic test and for each unit, end-of-term 

and end-of-year tests.

• audio for the listening tests.

The Teacher’s edition of the Workbook 

contains:

• all the content of the Workbook with 

answers included.

The four Class audio CDs contain:

• all the listening material for the Student’s 

Book, including Pronunciation and CLIL.

• the listening material for the tests.

Teacher’s components

The Teacher’s Guide contains:

• a wealth of information about the 

methodology of the course, key 

competences, mixed-ability and other 

areas of interest. 

• photocopiable Students’ Self-

Assessment Checklists.

• teaching notes and answer keys for 

all the Student’s Book material.

• background notes, cultural 

information, and language notes.

• audio transcripts.

• the Workbook answer key.

The VocApp

• Students practise the vocabulary from the Student’s 

Books on their smart phones at their own pace.

• Translations into four languages (Spanish, Catalan, 

Galician and Basque).

• Audio for each item in the word list.

• Two types of quizzes for students to test 

their knowledge.

• Personal top scores for students to track their  

progress over time.

Oxford’s website for students using Oxford courses 

offers regularly updated extra online practice 

including:

• articles, podcasts, videos, and other features.

• tasks which are automatically marked and students’ 

scores are recorded in the Gradebook.

• access via www.oxfordplus.es

The iPack contains:

• the Student’s Book and Workbook on screen with 

pop-up answers to all the exercises.

• integrated audio clearly signposted with icons.

• one warm-up video, one culture video with 

worksheets, and one interactive video drama 

per unit.

• interactive drama video script as PDF.

• grammar animations in each unit.

• preparation tasks for grammar, vocabulary and skills.

• grammar reference in Basque, Catalan, Galician 

and Spanish.

• nine interactive team games.

OXFORDPREMIUM

• access at www.oxfordpremium.es

• cultural extras and extra practice worksheets

• online training opportunities plus educational news 

and updates

• Log onto Oxford Premium to download the course 

Programaciones. An extensive and comprehensive 

programación didáctica has been developed by OUP 

for each level. The document includes overviews of 

the content and educational objectives, as well as 

guides on how to develop each lesson following the 

course methodology and within the framework of the 

latest educational legislation. It proposes ways to best 

exploit the wide array of course components within 

the structure of each lesson. Each programación details 

learning outcomes and key competences at lesson 

and activity levels and provides rubrics for evaluating 

language acquisition alongside key competences.

SpectrumSpectrum
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ixGuide to Student’s Book 1

5.1 Vocabulary

5.2 Reading, Vocabulary and Grammar

1 The reading text presents the first vocabulary set and 

grammar point in context.

2 Grammar is presented with the support of a grammar 

animation and additional practice exercises on the iPack. 

3 The Your turn feature gives students freer communication 

practice using both vocabulary and grammar, and helps 

students express their own ideas.

1 Unit aims for key vocabulary, grammar and Practical English 

are clearly summarized.

2 These pages use striking images, discussion ideas and a video 

to engage students with the unit topic and to present the 

first vocabulary set. 

3 Vocabulary work in the Student’s Book is supported by 

additional practice exercises on the iPack.

4 Stimulating activities help activate useful language 

structures and new vocabulary. 

5 Topic-related videos motivate students to explore the 

ideas further.

Guide to Student’s Book 1

1

2

4

5

1

2

3

3
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x Guide to Student’s Book 1

5.3 Listening, Vocabulary and Grammar

1 The online search icon indicates authentic topics and real 

people, places and events that students can research further 

online. 

2 Vocabulary presentation and practice in the Student’s Book 

is supported by additional practice exercises on the iPack.

3 Did you know? motivates students with facts about the 

real world.

4 The Listening preparation activity on the iPack gives 

additional pre-listening support.

5 The listening task and comprehension exercises present the 

second vocabulary set and grammar point in context. 

6 Grammar is presented with the support of a grammar 

animation and additional practice exercises on the iPack. 

7 Your turn gives students freer communication practice using 

vocabulary and grammar, and helps students express their 

own ideas.

5.4 Culture

1 The Culture lesson focuses on countries where English is 

spoken. Students expand their cultural awareness through 

reading comprehension, often integrated with listening work. 

2 The reading text presents the third vocabulary set.

3 The Culture video offers extension material on a closely 

related topic.

4 The short quiz introduces the unit’s Focus on CLIL topic. 

This is explored in more detail in the Focus on CLIL pages at 

the back of the Student’s Book, with support material in the 

Tests and Resources Multi-ROM.

2

5

1

33

4

6

7

2

1

3

4
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xiGuide to Student’s Book 1

1 The Practical English page introduces a real-life 

communicative situation. Through vocabulary work, listening, 

speaking and occasional writing tasks, students learn and 

activate the target functional language.

2 Say it! gives students practice in pronouncing  

easily confused sounds, stress and intonation.

3 The Speaking preparation activity on the iPack gives 

additional support. 

4 Carefully structured speaking actvities and a clear model 

help students create a meaningful dialogue. 

5 Students can watch an episode of Riverpark Mystery, 

a fun and exciting interactive video drama which uses 

the functional language in a natural context. Each episode 

of the drama includes an interactive activity where students 

participate in the dialogue.

6 Functional language and associated grammatical structures 

are clearly marked for students to study and memorize.

5.5 Practical English

5.6 Writing

1 The writing lesson gives step-by-step help to 

enable students to write a wide variety of texts 

more fluently and accurately.

2 Analysing a model text encourages students 

to recognize key textual features and language 

appropriate to each genre.

3 Look at language highlights and tests key words 

and structures which students can use in their 

own writing.

4 The writing task gives students a clear reason 

for writing. Preparation work on the iPack and a 

simple guide help them to produce appropriate 

written work. 

5 Learn it! tips focus on common errors, confusing 

words and other vocabulary items. 

1

2

3

4

5

6

1

2

3

4

5

4852067 Spectrum TG1_PRESS.indb   11 26/06/2015   13:48



xii Guide to Student’s Book 1

Review

Projects

1 Three exciting, creative projects offer students an 

opportunity for extensive independent or collaborative group 

work. They include a personal project, a tourist leaflet and a 

time capsule. Projects can be completed after every three 

units or as appropriate for the class. 

2 Step-by-step tasks help students to prepare and plan 

their work. Tips explain to students how they can improve 

their performance. 

3 Useful language is suggested, with key structures 

highlighted.

4 Analysis of a model project provides guidance and 

inspiration.

1

1

2

2

3

4

1 The Review page recycles the grammar and 

vocabulary points from each unit through skills 

practice. This prepares students for the Unit tests. 

2 A reference to the Workbook for review 

material, including a cumulative focus covering 

previous units. 
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xiiiGuide to Student’s Book 1

Pronunciation practice

Focus on CLIL

1 The nine Focus on CLIL pages are linked to 

the curriculum for other subjects studied in 

the first year of ESO. These are supported by 

additional practice material on the Tests and 

Resources Multi-ROM.

2 Students can use English in the context of a 

wide range of school subjects, including ICT, 

Music, Science, Geography, History, Art and 

Design and Literature.

1 The Pronunciation practice includes a 

phonetic alphabet guide and activities to 

practise the Say it! pronunciation focus from 

each unit. 

2 Students can listen to and repeat words 

which demonstrate each sound.

3 Tips help students to overcome typical 

pronunciation problems.

1

2

1

2

3
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xiv Guide to Student’s Book 1

The Irregular verbs list provides a quick reference to 

the past simple and past participles of irregular verbs 

used in the Student’s Book.

Irregular verbs list

Digital Student’s Book

The Digital Student’s Book includes all 

the pages of the Student’s Book, with 

exercises in an interactive format, as well 

as the grammar animations. Students 

and teachers can use all the content 

very easily on desktop, laptop or tablet 

computers.

The Digital Student’s Book features 

automatic scoring of most exercises. 

In addition, the teacher version of the 

Digital Student’s Book includes extra 

functionality that gives teachers the 

option of revealing answers in the 

exercises.

The Gradebook allows teachers to monitor students’ 

progress in the Digital Student’s Book and send 

feedback on their work. Teachers can choose to filter 

the data in a variety of different ways, and they can 

generate reports.
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xx Mixed ability

short Cumulative review section which assesses grammar and 

vocabulary selected from previous units.

Ten tips for teaching mixed-ability classes

1 Use pairs

Pairwork is a useful way of involving all your students in an 

activity. Depending on the activity, you might decide to use 

same-ability pairs, for instance when working on fluency. 

This way, weaker students aren’t overshadowed by stronger 

students, and stronger ones don’t feel held back. You could 

also try mixing abilities, and see how weaker students can learn 

from the stronger ones. To save time in class, decide before the 

lesson who you want to work together in pairs.

2 Use groups

This is another way of making sure all your students are actively 

engaged with the lesson topic. It gives them time to work with 

their friends and at their own pace, rather than having to work 

at the teacher’s pace and keep up with the rest of the class. This 

approach can work well with the Practical English activities in 

Spectrum.

3 Encourage cooperation

Use activities that make students work together, rather than 

against each other, to achieve the outcome. Such tasks promote 

interdependent and supportive relationships in the group 

rather than competitive ones.

4 Assign roles

Assign roles to your students when doing activities, e.g. 

timekeeper, materials distributor/gatherer, group leader, note-

taker, or spokesperson. This allows you to give everyone in the 

class a chance to contribute. It is a simple way of involving even 

those students who rarely take part. Such students are generally 

very happy to be given responsibility, and the confidence it 

gives them can spill over into their learning.

5 Make strong students the ‘teachers’

Students who are always the first to give an answer or speak out 

are often keen to be stretched with bigger challenges, and can 

otherwise become disruptive or bored. One approach is to give 

them the role of teacher for specific activities. This allows them 

to show the class what they can do, and helps them develop a 

sense of responsibility.

6 Get students learning actively

If you have enough space in your classroom, some kind of 

physical activity or movement around the class is a great way 

to get students mixing and working together, regardless of 

ability. Activities that get students out of their seats mingling 

and working together are also very good from the point of view 

of variety and stimulation. Many of the Your turn activities in 

Spectrum lend themselves to this approach.

Introduction
Teaching mixed-ability classes is a challenge most teachers 

face at one time or another. In fact, to a certain extent, all 

classes are mixed ability. Students learn at different speeds, in 

different ways, and they are individuals with different learning 

preferences and interests. We normally use the term ‘mixed 

ability’ when these natural differences are wider than usual. But 

it is a simplification to think that in a mixed-ability class some of 

the students are weak and others strong; in practice, some of 

the ‘weak’ students may just take longer to understand what is 

being taught. In addition, students who seem weak in language 

skills are often strong in other academic areas and cognitive 

abilities, so it is important to provide ways for those strengths 

to be used. The most important concern for the teacher is how 

to engage all the students so that each one has a sense of 

challenge, progress, and achievement.

When students are engaged, their motivation and confidence 

increase. Providing opportunities for students to work at their 

own level or to work cooperatively gives them all achievable 

challenges, and means that they are less likely to become 

frustrated because they can’t keep up, or bored because they 

finish too fast. Planning for different ways of engaging a mixed-

ability group may take a little time, but the results are well 

worth the effort.

Mixed ability in Spectrum
Spectrum offers graded and structured exercises to support all 

students’ language learning. In particular, Spectrum caters for 

mixed-ability students in a number of different ways:

• The iPack (see Teacher’s Guide Introduction p. xvii) and the 

Tests and Resources Multi-ROM contain preparation activities 

for all skills work and for students who need additional 

support to manage the Student’s Book lesson material.

• The iPack and the Tests and Resources Multi-ROM offer extra 

practice material for all grammar and vocabulary sections, 

and the Workbook has language and skills exercises. All 

activities are offered at three levels, ranging from mostly 

passive and highly structured work at one-star level, through 

to personalized and more open-ended tasks at three-

star level, which will foster independence and autonomy 

amongst your strongest students. 

• For students who need more revision of ESO-level grammar, 

the Workbook also offers clear explanations and further 

practice exercises in the Grammar reference and Grammar 

practice sections (Workbook pp. 80–119).

• The Teacher’s Guide contains optional extra activities.

• The Tests and Resources Multi-ROM, which accompanies 

this Teacher’s Guide, contains Grammar and Vocabulary 

worksheets and Tests all at three levels.

The different star-level tests are differentiated in the following 

ways: the one-star tests assess vocabulary sets one and two 

of the unit; the two- and three-star tests in addition assess the 

third vocabulary set; and the three-star tests also include a 

Mixed ability
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xxiMixed ability

2 Divide students into several same-ability groups.

3 Explain that each group is going to produce a different poster.

4 Let each group choose one area they want to make a poster 

about. Weaker groups can make vocabulary posters, stronger 

groups can focus on grammar.

5 Give out large sheets of paper and colour pens or markers.

6 Students work together and think of how to present new 

vocabulary or grammar in a way that helps to explain them. 

They can use rules, examples, pictures, etc.

7 Students present their posters to the class.

8 Display the posters around the classroom. This gives students 

a sense of achievement and helps them remember what 

they have learned.

3 Keeping an English diary

This is an ongoing extension activity that your students can do 

whenever they have time, such as at the end of a lesson, when 

they have finished the class work. Students can keep a digital 

diary or use a small notebook.

1 Students can write about whatever they want, and as much 

or as little as they want – the focus should be on increasing 

fluency. They can include drawings or pictures to make it 

more like a scrapbook.

2 With your students’ permission, you can occasionally 

collect and read their diaries, and give them feedback 

and suggestions that refer more to the content than to 

the language. If you give language feedback, it should be 

appropriate to the ability of the individual students.

4 Mind maps for writing

Mind maps are an excellent way of preparing mixed-ability 

classes for a writing activity. They require different kinds of skills 

– imagination, seeing connections between different ideas, 

seeing the whole picture, visual mapping skills, and language – 

so the activity engages students with a wide range of abilities.

1 Put your students in mixed-ability groups of four or five 

students each and give them three or four large pieces of 

paper and the topic for the mind map.

2 Tell the groups that they will make a rough plan of their mind 

map first and then produce a fair copy.

3 Get them to write the topic in the centre of the paper and to 

think of the main sub-topics. These should be evenly spaced 

around the main topic and joined to it with lines.

4 Now ask them to think of additional ideas for each of the 

sub-topics and again link them with lines. They should also 

link ideas across the mind map, where appropriate. This stage 

generates a lot of discussion, drafting, and redrafting and 

students should normally have as much time as they need.

5 Each group should now create their fair copy, and then 

practise how they are going to present their mind map to the 

others.

6 Each group presents their mind map to the rest of the class. 

All students will now have not only their own ideas for the 

writing task, but also all the other groups’ ideas. If possible, 

they should have photocopies of each group’s mind map to 

work from when they do their writing task.

7 Recycle previous learning

Weaker students often find it difficult to recall work that has 

taken place in previous lessons, so it is useful to start lessons 

with short activities that recycle previous learning, such as 

memory games or quick quizzes.

8 Adapt activities

Adapt activities so that you can address the needs of faster 

and slower students. Have an easier version ready for weaker 

students or a harder version for stronger ones. You can also set 

up activities in which students have more or less challenging 

roles. Adapted activities require a little preparation, but the 

advantage is that everybody can do the same activity with the 

challenge adjusted to meet their needs.

9 Use extension activities

Have an extension activity as a backup for fast finishers. 

There are many three-star extension activities available in the 

Spectrum Workbook and in the Tests and Resources Multi-ROM.

 10 Use double standards when correcting

With a mixed-ability class it’s reasonable to have different 

expectations of different students. Some stronger students 

might benefit from heavier correction (although this might not 

apply to all of them). On the other hand, be selective about 

how much or what you correct with weaker students. Think 

of correction as a tool for comparing students to their own 

previous achievements, rather than to others in the class, or to 

your own fixed standard.

Four activities for mixed-ability classes

1 Ways of adapting activities

There are many ways to adapt activities to suit different 

language abilities. For example, you can make a gap-fill 

comprehension activity into a less challenging version by 

narrowing the choices down like this:

Spectrum SB page 15 exercise 8: In a forest in Pennsylvania, 

USA, there is ... amazing house.

Easier version: In a forest in Pennsylvania, USA, there is a / an 

amazing house.

Alternatively, you could provide the weaker students with a word 

pool to use when selecting the right words for each gap. It is also 

a good idea to give different students different homework based 

on their level. For example, in Spectrum SB page 17 exercise 5, 

weaker students could write the advert in their own words, based 

closely on the original, and stronger students could write a longer 

advert with a more detailed description of the pet.

2 Creating a unit poster

This activity is a mini-project which involves the use of groups 

and encourages cooperation. It makes use of a variety of skills 

and allows students to take different roles in the completion of 

the task, as well as encouraging creativity. It is a useful way to 

end a unit and revise or recycle previously learned language.

1 Work as a whole class and elicit the language you have 

recently practised. Put it on the board, e.g. pets, there is / there 

are.
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• Speaking and listening skills seem to be affected less than the 

literacy-based skills of reading and writing. 

• Questions which require open-ended answers and 

pronunciation activities may be difficult for students with 

dyslexia or other special educational needs.

• Students with dyslexia may struggle with the organisation 

of their work and their classroom equipment, and this may 

impact on their learning.

Some effective strategies

• Give students short instructions, perhaps one step at a time, 

with realistic targets – so they get a sense of accomplishment.  

• Students with dyslexia do not need an entirely different set of 

materials from the rest of the class. Focus their attention on 

particular sections, or select from the Extra practice activities 

on the Spectrum iPack, from the Spectrum Workbook, or from 

the 1-, 2- or 3-star worksheets on the Tests and Resources 

Multi-ROM. 

• Students with dyslexia may benefit from a more structured 

approach to learning, with controlled oral practice, plenty 

of examples, and opportunities to plan their work. The 

structured approach to lessons in Spectrum and the models 

and examples in the Practical English pages, for example, will 

support dyslexic students’ communication skills.

• Allow students who need longer to process information to 

do what they can in class, and encourage them to finish at 

home if possible.

• Students with learning difficulties tend to respond 

positively to extensive repetition and practice and to 

explicit explanation. The Spectrum Workbook Grammar 

reference pages follow this approach. You may find that 

doing language drills in class, focussing on a small set of 

core vocabulary or one grammatical feature at a time, 

will be helpful for students with SEN. Remember that 

similar-sounding words or words with a similar meaning may 

cause confusion, so present them separately.

• Students with dyslexia learn better if vocabulary is taught 

in context, or anchored to an image. The presentation of 

vocabulary in Spectrum through strong visual images will 

help with this.

• Encourage students to create mind maps or visual 

representation of vocabulary in vocabulary notebooks so 

that they can review new language regularly.

• Students with dyslexia often engage well with electronic or 

interactive devices, so the games on the Spectrum iPack and 

on the VocApp will help them with learning and reviewing 

vocabulary at their own pace.

• Multi-sensory and multi-channel formats such as reading 

with audio in the Student’s Books, grammar animations as an 

alternative way to present grammar and games on the iPack, 

as well as the interactive activities on the Digital Book, are 

well suited to students with dyslexia.

Special Educational Needs (SEN) is the term we use to refer to 

the requirements of a child who has a difficulty or disability 

which makes learning harder for them than for other children 

their age. Note that gifted and talented children are also 

considered to have special needs as they require specialized, 

more challenging materials. 

Of course, children make progress at different rates and vary 

widely in how they learn most effectively. It is important to 

recognize that although students with special needs may have 

difficulties in some areas, there will also be areas of strength. 

Recognizing and utilizing these strengths is important to the 

students’ academic development as well as their self-esteem. 

Your daily contact with these students will help you understand 

what works best for each individual and determine your choice 

of the most appropriate techniques. 

SEN covers a broad range of difficulty or disability, including 

difficulty with numbers, attention deficit and autism. Here 

we’ll focus on dyslexia as it affects approximately 10% of 

the population, so each classroom may have two or three 

students with this learning difficulty. Dyslexia is a neurological 

condition that causes the brain to process and interpret 

information differently, which in turn makes language learning 

challenging. It is not a sign of low intelligence or laziness, or 

the result of impaired hearing or vision. Dyslexia can manifest 

itself in a variety of ways: through linguistic problems such 

as slow reading speed, difficulties with word recognition and 

spelling, or a smaller range of vocabulary in L1; and through 

non-linguistic problems such as a more limited memory span, 

difficulties with handwriting and with gross and fine motor 

skills, difficulties with time management and organization of 

work, and slowness in automizing new skills. It is important 

to recognize that these difficulties will vary in their severity 

or seriousness in different individuals, and some people will 

experience some, not all, of the problems.

Students with dyslexia can become competent and skilled 

second language users. Students can become frustrated by 

their inability to work in the same way as their classmates, 

so a supportive school with a warm and positive classroom 

environment can increase the confidence of a student with 

dyslexia and can help to reduce the negative effect of the 

condition on their future life. Even small steps, such as ensuring 

that a student is sitting comfortably at their desk with a well-

positioned writing surface, can have a positive impact.

Some areas of difficulty

• Students with dyslexia may struggle with the spelling of words 

in English since the spelling rules and conventions can appear 

unpredictable, specific sounds are spelt in many different ways, 

and certain letters can be pronounced differently.

• Students with dyslexia may find it more difficult to learn 

abstract words than concrete nouns, and may find it easier to 

learn nouns than verbs and adjectives. They may find it hard 

to distinguish between words with similar sounds or that are 

close in meaning.

Special Educational Needs in the ELT classroom:  
focus on dyslexia
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The use of video as a teaching tool is widely recognized as a 

method of motivating and engaging students. This is especially 

true in today’s world, when young people can access video at 

any time of the day or night on their smart phones, laptops or 

tablets. For teenagers, video is more than just a passive form of 

entertainment: they enjoy using it – it is their medium of choice 

for the delivery of information, and they interact with it actively 

and regularly. When a video features an engaging, authentic 

topic such as those used in the Spectrum culture videos, the 

effectiveness of the medium as a learning tool is maximized: 

students’ eagerness to comprehend a stimulating video has 

the dual effect of improving their language retention as well as 

increasing their general knowledge and awareness of the world 

at large.

So how exactly can video be used to enhance learning in the 

classroom? Firstly, teachers can use it as a visual aid to reinforce 

language that has been learnt: seeing and hearing people 

use language in a meaningful context acts as a powerful aid 

to memory. Also significant is that in watching video, learners 

activate prior knowledge of specific contexts and build the 

cognitive skills required to understand, process, and interact 

with language in a way that they cannot do by using reading 

materials alone. An example would be a functional context such 

as ordering a meal in a restaurant. Reading a dialogue about this 

is difficult for students to conceptualize and relate to. On the 

other hand, viewing a visually stimulating clip, and then actively 

participating in ordering a meal in the Spectrum interactive 

Video in the ELT classroom

video, is considerably more effective as a learning mechanism. 

Another excellent way to exploit the medium is for students to 

use it as a model for their own work, which they can produce 

on any video-capable device such as a smart phone or tablet. 

Active participation in creating a video is a task which students 

are typically enthusiastic about doing, and further reinforces 

language taught. In the example given above, students can use 

the interactive video as a model to act out their own scenario 

in a restaurant. There are many other opportunities throughout 

Spectrum, for example in the Practical English lessons or in the 

Projects, for students to use video to present their work. 

Finally, video work can be very usefully deployed as a reference 

point for nurturing 21st century skills. The extension activities 

in the Spectrum culture video worksheets are a good way of 

promoting cultural awareness and building empathy. The tasks 

help to personalize issues and allow students to collaborate, 

express their opinions, and do research.

The wide range of different types of video available to Spectrum 

users ensures that the benefits of using the medium in the 

classroom are felt to the full. Whether viewing motivating 

Grammar animations which bring language structures to life, 

learning about the world in the videos on the opening spreads 

and the culture videos, or participating in real-life situations 

in the interactive videos, the students’ learning experience is 

enriched and their language acquisition and understanding is 

consequently increased.

Videos in Spectrum 1
Spectrum has four videos per unit to engage and entertain 

students and to promote their learning.

1 Each unit starts with 

a warm-up video to 

raise students’ interest 

for the unit ahead. 

It introduces the unit 

topic and exposes 

students to some of 

the language from 

the unit.

2 The grammar presentations in Spectrum are brought to life 

with grammar animation videos in each unit. These use 

humorous characters and storylines to introduce and revise 

the main grammar points quickly and effectively.

3 The interactive video drama Riverpark Mystery is an 

engaging and exciting drama mystery involving a group of 

friends. Students can speak to the characters and are able 

to take part in the action electronically. There is one episode 

per unit.

4 Each Spectrum unit has a culture video linked to the unit 

topic. These videos add to students’ global awareness and 

help to foster attitudes of respect and tolerance for the 

diversity of cultural expression.

Video in the ELT classroom
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of information and also to communicate with a wider range of 

people. Language courses give students the tools they need 

to communicate appropriately in different contexts, including 

online communication. 

When learning a foreign language, it is important to be exposed 

to a range of resources and genres of speech and writing. The 

regular use of digital learning resources, including websites 

and interactive whiteboard materials, directly adds to the 

development of this competence. Web-based activities used 

in foreign-language classrooms aid the development of critical 

evaluation.

3 Cultural awareness and expression

The study of a foreign language requires an understanding of 

the culture of the countries in which it is spoken. In addition 

to promoting an understanding of the contribution of others 

to the cultural and artistic heritage of a country, learning a 

foreign language gives students the means to express their own 

creativity in an appropriate way. Tasks which require students 

to express their opinions or give an emotional response or 

create a piece of original spoken or written work contribute to 

this competence. Examples of such tasks could be narratives, 

Tweets, projects or dialogues.

4 Sense of initiative and entrepreneurship

The learning of a foreign language contributes to the 

achievement of this competence because it encourages 

teamwork in the classroom, the management of personal 

resources, and social skills such as cooperation and negotiation. 

Students are encouraged to adopt procedures which allow 

them to use their own initiative and decision-making skills 

during the planning, organization and management of their 

work. This experience amounts to a transferable skill that can 

be used in both social and commercial contexts. Tasks which 

require students to work in pairs or small groups, or carry 

out short projects, require cooperation, flexibility and time 

management.

6  Mathematical competence and basic competences 

in science and technology

Though this does not have an obvious link to foreign language 

learning, it can feature in the language class in a number of 

different ways. Most notably, students are exposed to content-

integrated learning through a variety of topics which focus 

on science and technology. They also come into contact 

with the use of numbers, their basic operations and their 

application to everyday life. Tasks which require students to 

interpret numerical data, e.g. tables, or reflect on scientific and 

technological advances contribute to this competence.

The Key competences for lifelong learning combine knowledge, 

skills, attitudes and values that help students become active 

participants in 21st century communities. They are essential for 

personal development, social inclusion, active citizenship and 

successful employment. They also nurture motivation, flexibility, 

self-awareness, confidence and respect for others. The emphasis 

on advancing key competences during the formative and 

school years is gaining strong support from teachers, educators 

and governments throughout the world. This in turn is reflected 

in curriculum design and planning, material development, 

teaching and assessment. 

A brief explanation of the main characteristics of the Key 

competences within the framework of learning a foreign 

language is set out below.

7 Linguistic communication

Learning a foreign language contributes to progress in this 

competence by developing students’ communication skills 

(listening, speaking, reading and writing). Their receptive 

and productive skills are enriched by understanding the way 

language is structured. Students are motivated to use language 

systems creatively and appropriately, to adapt discourse to 

suit different contexts. Intercultural appreciation enriches 

the linguistic experience and highlights relevant aspects of 

plurilingualism.

2 Learning to learn

The development of learning strategies and skills is at the 

heart of this competence. Students learn to identify methods, 

resources and opportunities for furthering their learning. 

Building transferable skills enables them to accurately evaluate 

their own performance and acquire effective study skills both in 

and out of the foreign language classroom.

5 Social and civic competences

Active participation in society and successful working life is 

integral to social competence. Developing an awareness of and 

respect for oneself as well as the different customs and ways of 

thinking of others is an essential part of this. Civic competence 

refers to the awareness of social and political concepts such 

as democracy, equality and justice which allow individuals to 

actively participate in democratic societies. The nature of many 

activities that form a core part of foreign language teaching 

requires students to interact with other students in the class in a 

cooperative manner. Tasks which personalize learning by asking 

students to answer questions about themselves or express 

their opinions are also relevant for the acquisition of social 

competence.

1 Digital competence

Digital competence is the ability to confidently use diverse 

information and communication technology as well as the skill 

to critically evaluate the information acquired. Knowledge of a 

foreign language enables students to access a broader range 

Key competences
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• Workbook Cumulative Review: a chance for students 

and teachers to check progress. The score system will show 

where more work, if any, needs to be done. These may be set 

as homework, or done in class.

Formal assessment: Tests
A wide range of tests is available on the Tests and Resources 

Multi-ROM. This contains all the tests as editable Word files and 

as PDFs, the answer key and the accompanying audio files.

The tests contain a wide range of material to evaluate students 

including: a diagnostic test, nine unit tests, three end-of-term 

tests, an end-of-year test, and fourteen speaking tests. The unit 

tests, end-of-term tests and end-of-year tests are at three levels 

to allow teachers to choose which best matches the students’ 

abilities. All the tests have the same format and include 

listening, vocabulary, grammar, reading and writing sections. 

A marking scheme is provided, with a final mark out of 100 

for each test. There is also a speaking test for each unit. The 

diagnostic test covers language that students will have learnt 

previously and is a useful tool for measuring the students’ level 

of English. The unit tests cover all the language covered in each 

unit. The three end-of-term tests cover material from units 1–3, 

4–6 and 7–9 respectively. Each one tests language and skills 

work from those Student’s Book units. There is also an end-of-

year test.

The different star-level tests in Spectrum are differentiated in 

the following ways: the one-star tests assess vocabulary sets 

one and two; the two-star tests in addition assess the third 

vocabulary set; and the three-star tests also include a short 

Cumulative review section which assesses grammar and 

vocabulary selected from previous units.

Continuous assessment
In addition to using the test material provided, teachers may 

also wish to assess students’ progress on a more regular basis. 

This can be done by giving marks for students’ homework and 

for their performance in class. There are various opportunities 

to assess students’ progress as you are working through a unit. 

The Practical English and Writing pages all require students to 

produce a dialogue or text that could be used for assessment 

purposes. Make sure that students know that you are marking 

their work, as they will respond more enthusiastically to 

productive tasks if they know that it will influence their 

final grade.

There is a photocopiable Evaluation Record Sheet on 

page xxxviii of this Teacher’s Guide, which can be used to 

keep a record of students’ progress during the year. The sheet 

includes sections for continuous assessment and for the test 

results. The sheet can be used by both the teacher and the 

student to see which areas the student is good at and could 

do extension work in, and which areas of language need to 

be revised. Use the appropriate level of worksheets from the 

Tests and Resources Multi-ROM to provide extra practice at the 

students’ level.

Spectrum provides a wide range of ways for you to check your 

students’ progress. The term ‘assessment’ covers a series of 

procedures and tests, including informal assessment, self-

assessment and formal assessment.

• Informal assessment is where the teacher checks how 

well the students are learning using informal methods like 

observation, questioning and correction, generally during 

lesson time.

• Self-assessment encourages the student to reflect upon 

and evaluate his or her own learning and learning strategies 

with a view to future improvement. It should be noted 

that the teacher, using this system of assessment will also 

be evaluating not only the students’ learning, but also the 

process of learning. In other words, not simply awarding 

marks or deciding if something is correct or incorrect, but 

also giving the students credit for positive learning strategies 

and motivating them to learn further.

• Formal assessment is achieved through structured tests 

and exams, which take place at set intervals during the year 

and with different purposes in mind. These also include 

diagnostic entry tests at the start of the course or end-of-

term and end-of-year tests. On the one hand, test results 

must give an accurate picture of the students’ current level of 

knowledge and skills, but on the other should also encourage 

the students by concentrating on what they can do, and not 

only on what they can’t. One of the main aims of testing is 

diagnostic: in other words, to identify the need for revision, 

consolidation or extension. 

Self-assessment
Self-assessment plays an important role in the process of 

learning. It involves the language student in a process of 

reflection and appraisal of their own competences and skills, 

while at the same time training them in how to consolidate 

these competences. Spectrum deals with this important area in 

the following ways:

• Student’s Book: students may be referred back to the 

learning objectives of the unit when they have completed it, 

and asked which items they are confident of being able to 

use.

• Student’s Book Grammar sections: students can look back 

at the presentation material to check their understanding of 

the form and usage of the new grammar.

• Student’s Book Review: suggest that students go back over 

the unit and complete any work or worksheets they haven’t 

done to help them revise before doing the exercises on the 

Review pages.

• Workbook Grammar and Vocabulary Reference: students 

are encouraged to reflect on the grammar and vocabulary 

of the unit, and do the exercises to check their grasp of the 

language.

Evaluation and testing
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Writing

The Writing section of each test in Spectrum asks students to 

produce a written text of a similar type as the corresponding 

unit of the Student’s Book. The following criteria can be used to 

assess each piece of writing:

• Content: Have students completed the task successfully? 

Have they included all the information specified in the 

instructions?

• Appropriacy: Have students used language appropriate to 

the task type, for example informal expressions in an email to 

a friend?

• Organization: Is the writing appropriately organized into 

paragraphs and appropriately laid out?

• Language: Have students used appropriate vocabulary and 

grammar? How rich / varied is the language used?

• Linking: Are linking words and expressions used 

appropriately to give the text cohesion?

• Accuracy: How many errors are there in lexis and grammar, 

especially basic errors?

The Common European Framework
The Common European Framework of Reference for Languages 

(CEFR), developed by the Council of Europe (Language 

Policy Unit), includes reference level descriptions to promote 

transparency and coherence in language learning, teaching and 

assessment. The CEFR describes foreign language proficiency 

at six levels: A1 and A2, B1 and B2, C1 and C2. The ‘can do’ 

statements corresponding to each level of the CEFR are 

designed to be used by everyone involved in foreign language 

education. These include teachers, teacher trainers, ministries 

and education bodies which set foreign language curricula, 

publishers developing new materials, and of course students 

who wish to evaluate their own progress. The CEFR levels that 

most closely correspond to Spectrum level 1 are A1 and A2.

The level descriptors for A1 and A2 are included in the  

End-of-year self-assessment chart on page xxxix.

Assessing Speaking and Writing

Speaking

The speaking tests in Spectrum are in three parts:

1 About you (suggested weighting: 20%) 

Students respond to personal questions about themselves, their 

experiences, their likes and dislikes, etc. The questions recycle 

vocabulary from the units and use a variety of tenses.

2 Role play (suggested weighting: 40%)

This part of the test assesses students’ ability to use the 

communicative expressions taught in the speaking section 

of each unit. Students complete a dialogue with the target 

expressions, and then practise the dialogue. There is an 

extension section, which provides an alternative format for 

students of higher ability.

3 Photo description (suggested weighting: 40%)

Students are given one of two photographs and asked to 

describe general and detailed aspects of them and also to give 

their opinions on issues arising from the photo. There is an 

extension section, which includes some more general opinion-

based questions, or questions comparing the two photos. 

The following criteria can be used to assess students’ 

performance in the speaking tests:

• Content: How well did students complete each task? Did 

they answer the questions and add relevant opinions?

• Fluency: How natural did the students sound? Did they 

manage to speak without hesitating too much?

• Interaction: How well did students interact with you or their 

partner? To what extent did they have a real conversation?

• Language: Did students use appropriate vocabulary and 

grammar? For the unit tests, did they use new vocabulary 

and grammar taught in the unit? How rich / varied was their 

language?

• Accuracy: How many errors were there, especially basic 

errors?
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T98

8 Unusual lives

Unit 8

Unit summary

Vocabulary

Geographical features: beach, cave, coral reef, desert, forest, 

island, lake, mountain, ocean, river, valley, waterfall

Places in a town: bakery, bank, chemist’s, cinema, library, 

newsagent’s, petrol station, post office, shopping centre, sports 

centre, sweet shop, train station

History: AD, BC, century, conquer, ruins, site 

Learn it! False friends

Grammar

Past simple of regular and irregular verbs (affirmative, 

negative and questions)

Functional language

Excuse me, how do I get to … , please?

Can you tell me the way to … , please?

Turn left / right (at the traffic lights).

Go straight on.

Go to the end of the street. 

Take the first / second / third right / left.

It’s on the corner / at the end of the street / on the left / right.

Unit opener

Aims

• Introduce the topic of amazing landscapes.

• Learn some words for geographical features and identify them

in photos.

6 Develop basic science and technology competences.

5 Develop social and civic competences.

4 Develop sense of initiative and entrepreneurship.

Exercise 1

• Focus students’ attention on the photos and elicit that they

show different kinds of natural landscapes. Go through the

verbs in the box and make sure everyone understands them.

• Ask students to match the verbs to the photos, using

the photo number if they don’t know the name of the

geographical feature. You could use this as an opportunity

to find out how many of the landscape words students

already know.

ANSWERS

climb: photo 3 (mountain), 4 (valley)

dive: photo 1 (coral reef ), 7 (lake), 9 (ocean)

sail: photo 9 (ocean)

surf: photo 9 (ocean)

swim: photo 5 (river), 7 (lake), 9 (ocean)

walk: photo 2 (forest), 4 (valley), 8 (desert), 10 (beach)

Exercise 2  $ 3.17 

• Go through the words for geographical features and explain

those that students do not know. Ask students to find 

examples of each feature in the photos.

• Play the recording for students to check their answers.

• Check answers with the class and ask students which word

from the box is not shown in any of the photos. Focus on

pronunciation as you go through the answers.

ANSWERS

1 coral reef   2 forest   3 mountain   4 valley   5 river  

6 waterfall   7 lake   8 desert   9 ocean   10 beach   

11 cave 

Island is not shown in the photos.
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T99 Unit 8

Exercise 3

• Tell students which photo you like best and why. It might be

because of an activity you like doing, a kind of holiday that

you like having or a memory of a special trip. Use your own

description to give students ideas and examples of useful

language.

• Give students a few minutes to choose their own favourite

photo and to think about why they like it.

• Go round the class choosing students to talk about their

favourite photo. Ask less confident students first to make sure

that as many as possible have an opportunity to speak. Try to

make sure that as many photos as possible are discussed.

Exercise 4

• Do this activity with the whole class. You could write students’ 

suggestions on the board. Encourage them to write the

examples of local geographical features in their notebooks.

v Vocabulary practice

• 1–3 star tasks to practise the vocabulary. Vocabulary practice

activities can also be found on the Tests and Resources

Multi-ROM or from the iPack Resources tab.

Optional activity

• Write the following sentences on the board. Go through

the first sentence with the class. Ask students to work

through the other sentences in pairs to choose the correct

geographical feature.

1 The Pacific is the biggest ocean / lake in the world.

2 Everest is the highest forest / mountain on the planet. 

3 Copacabana is a famous beach / valley in Rio de Janeiro. 

4 Niagara Falls is a group of caves / waterfalls between the 

USA and Canada.

5 Coral reefs / Forests are home to an enormous variety of fish 

and other marine animals.

• Check answers with the class (1 ocean, 2 mountain,

3 beach, 4 waterfalls, 5 Coral reefs).

Exercise 5

• Play the video for students to watch.

v Video: Dubai – past and present

• Duration: 5.45 minutes

• Topic: Landscapes and modern buildings in Dubai, United

Arab Emirates 

• Task: Answer the interactive questions at the end of the video.

Further practice
Vocabulary, Workbook page 64

Vocabulary reference, Workbook pages 112–113

Vocabulary worksheets, Tests and Resources Multi-ROM
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8.2 A modern explorer

Reading

Aims

• Talk about experiences in the past.

• Match headings with paragraphs in a text about a 

television presenter.

• Write about animals and where they live.

6 Develop mathematical competence and basic science and 

technology competences.

5 Develop social and civic competences.

3 Develop cultural awareness and expression.

v Reading preparation

• Interactive task to pre-teach the vocabulary in the reading text.

Warm-up

• Focus students’ attention on the photos on the page and 

ask them what they think the reading text will be about 

(a television presenter who specialises in programmes about 

dangerous animals).

Exercise 1 $ 3.18

• Go through the headings with the class, then ask students 

to read the text as you play the recording and to match the 

headings with the paragraphs.

• Check answers with the class and answer any questions 

the students have about vocabulary in the text. Elicit their 

reactions to the text and find out if they like watching 

documentaries about animals.

ANSWERS

1 D   2 C   3 A   4 B

Optional activity

Ask students to go through the text again and to say which 

of the words for geographical features from page 98 are used 

in the text (forest, river, coral reef, cave, island, ocean, waterfalls). 

Point out that Mount (last sentence of paragraph C) is how 

you name a mountain, e.g. Mount Everest.

Did you know?

• Read the Did you know? box with the class and ask students 

if they find the information surprising. Students may 

be interested to know that the bullet ant gets its name 

because people who have been stung by it say it is like 

being shot. The bullet ant’s sting is said to be the most 

painful in the world.

Exercise 2

• Ask students to read the text again and to find the words to 

complete the sentences.

• Check answers with the class.

ANSWERS

1 When he was young, Steve loved animals. 

2 He went to Columbia to make a film (about the animals he 

saw in the forests).

3 In Deadly 60, he filmed 60 of the most dangerous animals. 

4 He nearly died from malaria.

Exercise 3

• Ask students to find the animals in the text. Check answers 

before moving on to the second part of the exercise. 

• Ask students to work individually to write sentences about 

the animals. 

• Check answers by asking individual students to read out their 

sentences and the other students to say if they agree or not. 

ANSWERS

There are six animals in the text (including Did you know?): 

crocodile, shark, elephant, crab, mosquito and bullet ant.

Sharks live in water.

Elephants live on land.

Mosquitoes live in the air. 

Crabs and crocodiles live on land and in water.

Bullet ants live on land.
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Grammar – Past simple

Aims

• Learn the past simple forms of some irregular verbs.

• Compare regular and irregular verbs in the past simple.

• Complete sentences and a text with past simple forms.

v Grammar animation 

• Presentation of regular and irregular past simple verbs 

in context.

3 Develop cultural awareness competence.

Exercise 4

• Remind students that we form the past simple of regular 

verbs by adding -ed or -d to the infinitive. Also remind them 

that there are sometimes spelling changes.

• Explain that irregular verbs have their own past simple forms, 

which are not the infinitive + -ed. Tell students that each time 

they come across a new verb, they should write it in their 

notebooks together with the past simple form.

• Go through the table with the class, identifying the infinitives 

of the irregular verbs in the examples (go, buy).

• Ask students to copy the table into their notebooks.

v Grammar practice

• 1–3 star tasks to practise regular and irregular past simple 

verbs. Grammar practice pages can also be found on the Tests 

and Resources Multi-ROM.

Exercise 5

• Give students enough time to find all the past simple forms in 

the text. Remind them that irregular forms sometimes don’t 

look much like the infinitive (e.g. go and went). 

• Check answers with the class and go through the list one by 

one, getting students to say whether it is regular or irregular.

ANSWERS

Regular verbs: die – died, explore – explored, film – filmed, 

travel – travelled

Irregular verbs: begin – began, buy – bought, fall – fell,  

find – found, get – got, go – went, have – had, leave – left, 

make – made, meet – met, see – saw, sell – sold, swim – swam, 

take – took

Exercise 6

• Focus on the example and elicit how we form the past simple 

negative. Ask students to add the past simple negative form 

to their list of verbs from exercise 5.

• Check answers with the class.

ANSWERS

didn’t begin, didn’t buy, didn’t die, etc.

Exercise 7

• Go through the example with the class. Ask students to 

complete the remaining sentences with the past simple 

affirmative or negative of the verbs in the box. Go round, 

giving help where necessary.

• Check answers with the class, asking different students to read 

out their completed sentences.

ANSWERS

1 had   2 didn’t film (he filmed animals)   3 travelled   4 fell   

5 didn’t swim (he swam with sharks)   6 got

Exercise 8

• Focus attention on the photo and ask students what 

geographical features it shows. Ask them to read the text 

and to tell you what country the photo shows (Puerto Rico). 

Explain that students now have to write the past simple forms 

of the verbs in their notebooks. 

• Check answers with the class.

ANSWERS

1 went   2 swam   3 walked   4 explored   5 met   

6 visited   7 climbed   8 saw   9 had   10 didn’t want

Culture note

Puerto Rico is an archipelago that includes the main island of 

Puerto Rico and a number of smaller islands. It is located in the 

north-eastern Caribbean and lies to the east of the Dominican 

Republic. It has a tropical climate, and its official languages  

are Spanish and English. The island was claimed for Spain 

by Christopher Columbus during his second voyage to the 

Americas in 1493. Spain held Puerto Rico for over 400 years, 

fighting off numerous attempts by other countries to take 

control. In 1898, Spain ceded the archipelago to the United 

States under the Treaty of Paris. It is now an unincorporated 

territory of the United States and has its own governor.

Your turn

Aims

• Practise writing sentences with past simple verbs.

7 Develop linguistic communication.

2 Develop learning to learn competence.

4 Develop sense of initiative and entrepreneurship.

Exercise 9

• Go through the instructions and the examples with the class 

and point out the examples in the Useful language box which 

provide further support.

• Focus on the prompts for ideas, but encourage confident 

students to use their own ideas, too. Ask students to work 

individually to write six sentences about what they did and 

didn’t do last summer.

• Go round monitoring and giving help where needed. Make 

a note of any interesting sentences and ask students to read 

them to the class at the end of the exercise.

Further practice
Grammar, Workbook page 65

Grammar reference, Workbook pages 114–115

Grammar worksheets, Tests and Resources Multi-ROM
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8.3 Town for sale

Vocabulary and Listening

Aims

• Learn words for places in a town.

• Match everyday activities to the places in town where you 

do them.

• Listen to a radio programme about an unusual town and 

answer questions about it.

• Complete an advertisement for an unusual town with 

information from the radio programme.

2 Develop learning to learn competence.

5 Develop social and civic competences.

3 Develop cultural awareness and expression.

Warm-up

• Ask students about the shops in their town. If they come from 

a large town or city, ask them to say what shops are within 

walking distance of their home, e.g. is there a post office, a 

supermarket, a bookshop?

Exercise 1 $ 3.19 Learn it!

• Focus students’ attention on the pictures 1–12 and explain 

that they represent different places or shops in a town. Ask 

them to match them to the words in the box.

• Play the recording for students to check their answers.

• Check answers with the class focusing on pronunciation as 

you go through the answers.

• Ask students to translate the places into their own language. 

• When you get to library, focus attention on the Learn it! box 

and read the two sentences aloud. Explain that false friends 

are words that look similar in your language, but that have 

different meanings. Ask students how they say bookshop in 

their language and which English word it is similar to (library). 

Ask them if it has a similar meaning (no). Ask them how to say 

library in their language.

ANSWERS

1 post office   2 chemist’s   3 sweet shop   4 newsagent’s   

5 library   6 bakery   7 train station   8 cinema   

 9 sports centre   10 shopping centre   11 petrol station   

12 bank

v Vocabulary practice

• 1–3 star tasks to practise the vocabulary. Also available on the 

Tests and Resources Multi-ROM. 

Exercise 2

• Ask the class the question, Where do you go to send a letter? 

(the post office). Go through the other questions in the same 

way. Give help with the vocabulary if necessary. Alternatively 

get different students to ask the questions and others to 

answer them.

ANSWERS

1 post office   2 sports centre   3 bakery   4 library   

5 chemist’s   6 bank   7 newsagent’s   8 sweet shop   

9 cinema   10 train station   11 shopping centre    

12 petrol station

Exercise 3

• Focus students’ attention on the photo of the man and 

the Buford town sign. Elicit or explain that the sign gives 

information about the town. Pop is short for population (the 

number of people who live in the town). Ask students what is 

unusual about the town (It has a population of just one person). 

Ask them who they think the man in the photo is.

v Listening preparation

• Interactive task to prepare for the listening activity.

Exercise 4 $ 3.20 Audio script pT140

• Explain that students are going to listen to a radio programme 

in which a reporter (Harry) talks about his trip around the 

United States and, in this episode, his visit to the town of Buford.

• Focus students’ attention on the advertisement first. Tell them 

that the whole town of Buford is for sale. Elicit what kind of 

words they think they will need to complete the gaps (gap 1 

may be a number, gaps 2, 3 and 4 are probably types of shops 

or town buildings).

• Ask them to listen to the radio programme and to complete 

the advertisement.

• Check answers with the class. 

ANSWERS

1 three   2 petrol   3 post office   4 school

Exercise 5 $ 3.20 Audio script pT140

• Go through the questions with the class so they know what 

information to listen out for. Then play the recording again for 

them to note down their answers.

• Check answers with the class. Ask them if they think that 

$900,000 was a good price for the town.

ANSWERS

1 He saw an advertisement for the town.

2 He moved in 1980.

3 No, there aren’t.

4 Yes, he did. He sold it to two people from Vietnam.

5 b – It cost $900,000.

Culture note

Buford was bought by two Vietnamese men and they gave it 

the new, commercial name, PhinDeli. They now sell PhinDeli 

coffee, which is imported from Vietnam.

Further practice
Vocabulary, Workbook page 66

Vocabulary reference, Workbook pages 112–113

Vocabulary worksheets, Tests and Resources Multi-ROM
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Grammar – Past simple: questions

Aims

• Learn to form questions in the past simple.

• Write questions to match answers.

• Complete a dialogue using the correct form of the past simple.

5 Develop social and civic competences.

3 Develop cultural awareness and expression.

v Grammar animation 

• Presentation of the form of past simple questions in context.

Exercise 6

• Focus students’ attention on the table and explain that past 

simple questions are formed in the same way as present simple 

questions, except using the past simple of Do, which is Did. The 

same form is used for all subjects. Elicit that the short answers to 

the question Did you climb a mountain? are Yes, I did or No, I didn’t.

• Remind students that some questions begin with question 

words, e.g. Why, How, When, Where. Focus attention on 

the final section of the table and elicit that, in past simple 

questions, the question word is followed by did. 

v Grammar practice

• 1–3 star tasks to practise past simple questions. Grammar 

practice pages can also be found on the Tests and Resources 

Multi-ROM.

Exercise 7

• Go through the instructions and do the first question with the 

whole class.

• Ask students to copy and complete the questions. 

ANSWERS

1 Did you go to the sports centre on Saturday?

2 What did you watch on TV last night?

3 How did he celebrate his birthday last year?

4 Did your friend phone you this morning?

5 Who did you sit next to in the last lesson?

Exercise 8

• Go through the instructions making sure that students 

understand that they have to ask each other their completed 

questions from exercise 7 and answer using the prompts.

• Do the first question and example with the whole class. Ask a 

student to read completed question 1 from exercise 7 and use 

the example to explain that they have to answer with the past 

simple of the verbs in the prompts. Point out that in questions 

1 and 4, they must give a short answer first.

• With a less confident class, you could ask them to write out 

the answers first.

ANSWERS

1 Yes, I did. I played basketball.

2 I watched a documentary about sharks.

3 He went to a pizza restaurant.

4 Yes, he / she did. We talked for two hours.

5 I sat next to my best friend.

Exercise 9

• Look at the example with the class and point out that this 

question begins with the question word When. Point out that 

left is the past simple form of the irregular verb leave. 

• Go round monitoring and giving help where needed. Make 

sure everyone is forming past simple questions correctly and 

that they can differentiate between Yes / No questions, which 

start with Did, and those that begin with a question word.

• Make sure that students have spelled travel correctly.

ANSWERS

1 did you travel   2 did you see   3 Did you meet    

4 Did you go

Exercise 10 

• Focus students’ attention on the photo and ask them to read 

the introductory text in the interview to get an idea of what it 

is about.

• Ask students to work individually to write the correct past 

simple forms of the verbs in their notebooks.

• Allow students to compare their answers in pairs before 

checking them with the class. 

ANSWERS 

1 went   2 did you see   3 saw   4 took   5 did you eat   

6 did   7 Did you buy   8 bought

Your turn

Aims

• Use the past simple to make interesting or surprising 

sentences about what you did last weekend.

7 Develop linguistic communication.

2 Develop learning to learn competence.

4 Develop sense of initiative and entrepreneurship.

Exercise 11

• Go through the instructions and the example sentence with 

the class (I swam with dolphins.) Make sure students understand 

that the sentences don’t have to be true. They have to make 

their sentences as unusual and interesting as possible.

• Ask students to take turns reading their sentences to their 

partner. The person listening each time then has to ask 

questions to get more details. Focus on the questions in the 

Useful language box and the example question and answers. 

Go round monitoring and helping.

• Ask students to tell the class what they remember about their 

partner’s sentences. They should include all the information 

they got as a result of asking questions. 

Further practice
Grammar, Workbook page 67

Grammar reference, Workbook pages 114–115

Grammar worksheets, Tests and Resources Multi-ROM

4852067 Spectrum TG1_PRESS.indb   103 26/06/2015   13:53



4852067 Spectrum TG1_PRESS.indb   103 26/06/2015   13:53



4852067 Spectrum TG1_PRESS.indb   104 26/06/2015   13:53



T104Unit 8

8.4 Culture

Reading and Vocabulary

Aims

• Read a text about Roman Britain and answer questions.

• Match some words from the text with their definitions.

• Read a text about a Roman town in Spain and identify where 

it is.

2 Develop learning to learn competence.

6 Develop mathematical competence and basic science and 

technology competences.

5 Develop social and civic competences.

3 Develop cultural awareness and expression.

Warm-up

• Find out what students know about the Romans. Where did 

they come from? (Italy) Can they name any famous Roman 

leaders? (e.g. Julius Caesar) Students probably know that 

the Romans invaded Spain. Ask them if they knew that the 

Romans invaded Britain, too. Tell them that they are going to 

read about a Roman city in the south of England. 

Exercise 1

• Focus students’ attention on the photos and ask them to 

discuss in pairs what they can see.

• Go through the captions and make sure students understand 

them. Ask them to match them to the photos. Check answers 

with the class.

ANSWERS

A 3   B 1   C 2

Culture note 

Canterbury is a popular tourist destination today. Canterbury 

Cathedral, which lies in the centre of the city, is a UNESCO 

World Heritage Site, and is one of the most famous religious 

structures in the world. Canterbury also has a strong literary 

connection. Geoffrey Chaucer’s 14th-century classic, The 

Canterbury Tales was set there. Christopher Marlowe was 

also from the city. Canterbury has four universities which is 

surprising as it is quite a small city.

Exercise 2 $ 3.21

• Go through the questions with the class so they know what 

information to look out for as they read and listen. Play the 

recording and ask students to read the text. 

• Ask them to discuss their answers to the questions in pairs.

• Check answers with the class. 

• Elicit students’ reactions to the text. Get them to say if there is 

any information that surprised them. 

ANSWERS

1 They arrived in 43 AD.

2 They invaded Canterbury in the 1st century.

3 There was an open space with shops and probably a 

market.

4 You can see the ruins of a Roman house with three mosaics.

5 There are the ruins of a Roman theatre and Roman public 

baths.

6 There’s a bookshop.

Exercise 3

• Ask students to find the words in the text and to match them 

to the definitions. Remind them to use the clues in the text to 

help them guess the meaning of any words they don’t know.

• Check answers with the class.

ANSWERS

1 site   2 ruins   3 AD   4 century   5 conquer

Learn it!

• Focus on the information in the Learn it! box (page 105) and 

ask students what the equivalent terms are in their own 

language. You might explain to students that these terms 

were invented by a Christian monk in the 6th Century. AD 

stands for Anno Domini which is Latin for in the year of our Lord 

and BC means before the birth of Christ.

Exercise 4

• Ask students to read the text. Give help with vocabulary and 

ask them if they can identify the town. 

• If anyone has visited Mérida, get them to describe their visit to 

the other students.

ANSWER

Mérida

Further practice
Vocabulary, Workbook page 68

Vocabulary reference, Workbook pages 112–113
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Your turn

Aims

• Write about a city with historical ruins.

7 Develop linguistic communication.

3 Develop cultural awareness and expression.

Exercise 5

• Go through the instructions and the questions with the class. 

Then ask students to decide which town or city they are 

going to write about. Ask them to find out more information 

about their city on the internet and to make notes on what 

you can see today. Make sure they understand that they must 

provide the answers to the five questions.

Exercise 6

• Ask students to write some sentences about the town or city 

they have chosen. Go through the examples in the Useful 

language box and encourage students to use the text in 

exercise 4 as a model.

• You could get students to write their sentences on a piece of 

paper for display in the classroom and to include photos or 

drawings as well.

Exercise 7

• Play the video for students to watch. 

v Culture video: Bath: A Roman town

• Duration: 3.07 minutes 

• Topic: A history of the ancient Roman bath house in 

Bath, England

• Video worksheets to accompany this video can be printed 

from the iPack Resources tab.

Focus on … History

• Ask students to match the English cities to their original 

Roman names before they look at page 131 to find out if they 

are right.

• Students can now do the Focus on CLIL extension on 

page 131.

ANSWERS

1 b   2 c   3 a

Further practice
Reading, Workbook page 69

Focus on History, Student’s Book page 131

Curriculum extra worksheet Unit 8, Tests and Resources Multi-ROM
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8.5 Practical English: asking for and 
giving directions

Listening

Aims

• Do a dictation with directions to different places on a map.

• Follow directions and identify destinations.

• Listen to conversations and identify expressions to ask for and 

give directions.

• Match directions to symbols.

• Practise consonant clusters with s.

7 Develop linguistic communication.

6 Develop mathematical competence and basic science and 

technology competences.

Warm-up

• Get students talking about maps and giving directions. Ask 

them whether people ever ask them for directions in their 

town. If so, how good are they at giving directions? How good 

are they at reading maps? Do their parents use maps when 

they drive or do they use satnavs?

Exercise 1 $ 3.23 

• Focus students’ attention on the map. Remind them that they 

learned the names for places in a town on page 102. Check 

they understand the meaning of office block and takeaway.

• DICTATION Explain that students will hear four sentences 

which describe the location of four different places on the 

map. First, they should write the sentences in their notebooks. 

Then, they should identify the places that the sentences refer 

to on the map.

• Remind them that we use prepositions of place to say where 

things are in relation to other things. They practised behind, 

between, in, in front of, next to, on and under in the Starter unit 

on page 6. Also, remind them of the expressions they studied 

in Unit 3 on page 44 – on the left / right of, opposite and on the 

other side of. It might be worth having a quick revision session, 

asking students to identify the relative positions of objects in 

the classroom.

• Play the recording, pausing it if necessary to allow students 

to write down what they hear. Check answers with the class, 

making sure everyone has the correct sentences before you 

ask them to identify the places.

• Check answers by getting one student to read out a sentence 

and another to read out the place.

ANSWERS 

1 It’s on the right of the cinema. (the shopping centre)

2 It’s behind the library. (the car park)

3 It’s on the left of the sweet shop. (the petrol station)

4 It’s next to the sports centre. (the park)

Optional activity

• Write these sentences on the board. Alternatively, dictate 

them and ask students to write them in their notebooks.

1 The bakery is opposite the post office. (False – The bakery is 

next to the post office.)

2 The park is between the bank and the sports centre. (True)

3 The car park is behind the sports centre. (False – The car 

park is behind the library.)

4 The bookshop is next to the takeaway. (False – The 

bookshop is opposite the takeaway.)

5 The shopping centre is between the cinema and 

the  takeaway. (True)

• Ask students to read the sentences and decide if they are 

true or false. They should then correct the false ones.

• Check answers with the class.

Exercise 2

• Ask students to match the directions to the pictures. Check 

answers with the class.

ANSWERS

1 a   2 d   3 b   4 e   5 c   6 f
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Exercise 3 

• Ask students to follow the directions and name each place. 

You may need to teach traffic lights.

• Check answers with the class.

ANSWERS

1 I’m at the department store.

2 I’m at the restaurant.

3 I’m at the sweet shop.

Exercise 4 $ 3.24

• Go through the instructions. Ask students to read the words 

in the box and the gapped phrases. Help with any vocabulary 

problems. Ask students to copy the phrases into their notebook.

• Play the recording for students to listen and complete 

the phrases.

• Check answers with the class. Explain that How do I get to …? 

and Can you tell me the way to …? are both used to ask for 

directions to somewhere.

ANSWERS

1 How do I get to the swimming pool?

2 Can you tell me the way to the cinema, please?

3 Go straight on and take the second left.

4 It’s on the corner, opposite the shopping centre.

Exercise 5 $ 3.25 Say it!

• Demonstrate the four sounds in isolation and make sure 

students can produce them accurately. 

• Then ask students to look at the words in the Say it! box and 

to say them. 

• Play the recording for students to listen and repeat the words. 

Ask for individual repetition around the class.

• Students can now do the Pronunciation practice section for 

Unit 8 on page 134. 

Speaking

Aim

• Practise asking for and giving directions.

5 Develop social and civic competences.

v Speaking preparation

• Interactive task to prepare for the speaking activity.

1 Develop digital competence.

Exercise 6 $ 3.28

• Explain that students are going to read and listen to two people 

asking for and giving directions on the map on page 106.

• Play the recording as students read. Then ask them to look at 

the map and follow the directions in the dialogue from the 

department store to the sports centre. With a more confident 

class, you could ask them to cover up the dialogue and to 

follow the directions on the map as they listen to the recording.

Exercise 7

• Ask students to practise the dialogue in pairs. Go round 

monitoring and assisting with pronunciation. Make sure that 

each student gets to ask for and give directions.

• Invite a pair of students to read the dialogue to the class.

Exercise 8

• Go through the instructions, the examples and the Functional 

language with the class. Make sure students understand that 

they are standing outside the library. Tell them to find the 

library on the map.

• Students work in pairs, taking turns to ask for and give 

directions to different places.

• Go round, giving help and encouragement as the students 

have their conversations. Take note of any particularly 

good dialogues and invite those students to perform their 

conversation to the class.

Your turn

Exercise 9

• Play the video for the students to watch episode 8.

v Interactive video: Riverpark Mystery

• Duration: 5.18 minutes

• Topic: The big chase. 

• Task: ‘Your turn’ – ask the man for directions. 

• Video scripts are available in the Tests and Resources  

Multi-ROM or the iPack Resources tab. 

Further practice
Pronunciation, Student’s Book page 134

Practical English, Workbook page 68

Functional language, Vocabulary reference, Workbook pages 112–113

Riverpark Mystery scripts, Tests and Resources Multi-ROM

Communication: Pairwork, Tests and Resources Multi-ROM
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8.6 Writing about a person’s life

Aims

• Read a model text which describes an inspirational girl.

• Answer questions focusing on details in the text.

• Learn to use the right prepositions with time expressions.

• Write about a young person.

1 Develop digital competence.

5 Develop social and civic competences.

Warm-up

• Ask students who they think the most famous teenager in the 

world is. Why is this person famous? Teach the verb admire 

and ask students if they admire the person they chose.

Writing preparation

Exercise 1

• Ask students to look at the fact files (on Martha Payne and 

Jordan Romero). Ask them if they have ever heard of either of 

them. If so, what do they know about them?

• Go through the questions with the class, then ask them to 

read the text about Martha Payne and find the answers.

• Check answers with the class and answer any questions 

about vocabulary.

ANSWERS

1 She is from Scotland.

2 Her blog was about her school meals.

3 Because she is helping people all over the world.

Look at language: on and in

Exercise 2

• Focus attention on the prepositions on and in. Explain that we 

use them with different time expressions.

• Do the first one as an example with the class. They will find 

the answer if they look at the first line of the text about 

Martha. Then ask them to decide which prepositions we use 

with the other time expressions.

• Check answers with the class.

ANSWERS

1 in   2 on   3 in   4 on

Exercise 3

• Give students an example by writing a sentence about 

yourself on the board. Then ask them to write sentences 

about themselves or someone they know, using the 

prepositions in exercise 2.

• Go round checking that everyone is doing this correctly and 

giving help where needed. Remind students to refer to their 

answers to exercise 2, if necessary.

Writing task

v Writing preparation

• Interactive task to prepare for writing about a person’s life.

Exercise 4

• Explain that students are going to write a text about Jordan 

Romero. Give them a minute to look at his fact file again and 

answer the questions.

• Check answers with the class.

ANSWERS

1 He is from America / the USA.

2 He was born in 1996.

3 He climbed Mount Everest.

Exercise 5

• Go through the writing plan and make sure students 

understand that they must structure their texts in this way. 

Remind them to use the text about Martha Payne as a model 

as well as the example sentences in the writing plan.

• Ask students to write their texts. If they do this in class, go 

round giving encouragement and help with vocabulary. 

Encourage them to use time expressions, and make sure they 

use the correct prepositions. 

• You could get students to write their texts out neatly to 

display in the classroom, with photos if possible.

Further practice
Writing, Workbook page 70
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Review
This page reviews the language taught in each unit and 

develops the learning to learn competence. Encourage your 

students to spend time revising before they do the exercises on 

this page. 

v Unit 8 Game

• Have some fun together while you revise with your class by 

using the Make a Path game on the iPack.

VOC APP

• For individual practice, students who have a smart phone can 

download the free Spectrum VOC APP. 

Make sure your students use the extensive course material 

provided. This includes:

Student’s Book: Unit 8 Review, page 109

Workbook: Unit 8 Cumulative review, page 71; Grammar and 

Vocabulary reference and practice, pages 112–115

Tests and Resources Multi-ROM: Unit 8 Extra practice pages 

(Grammar and Vocabulary  ★ ,  ★★  and  ★★★   ); Grammar and 

Vocabulary worksheets  ★ ,  ★★  and  ★★★  ; Communication: 

Pairwork worksheets; Curriculum extra worksheets, Skills 

preparation worksheets; Unit 8 Tests  ★ ,  ★★  and  ★★★  and 

Speaking test. Available as a pdf and in editable Word format.

Vocabulary

Exercise 1

• Remind students of the geographical features they learned in 

the unit. Explain that they have to choose the correct feature 

in brackets. 

ANSWERS

1 forest   2 caves   3 valleys   4 beaches   5 ocean   

6 coral reef

Exercise 2

• Remind students of the names for places in a town that they 

studied in the unit. Ask them to match the words in each 

column to make the names of six places.

ANSWERS

1 c / f (petrol station)   2 d (sweet shop)   3 a / e (sports 

centre)   4 b (post office)   5 c / f (train station)   6 a / e 

(shopping centre)

Exercise 3

• Ask students to write the place in a town where you would do 

the everyday activities numbered 1–6.

ANSWERS

1 newsagent’s   2 chemist’s   3 cinema   4 bakery   

5 library   6 bank

Exercise 4

• Remind students of the text they read about Roman 

Canterbury. Ask students to read the sentences first and then 

choose the correct words from the box to complete them. 

• You may need to point out that the clue for sentence 3 is the 

singular article a, which tells you it must be site and not ruins.

ANSWERS

1 conquer   2 century   3 site   4 ruins

Grammar

Exercise 5

• Go through the instructions with the class. Then ask students 

to read through the text, ignoring the gaps, so they get an 

idea of what it is about.

• Ask students to work individually to write the correct past 

simple forms of the verbs in their notebooks.

ANSWERS

1 went   2 travelled   3 swam   4 didn’t see   5 walked   

6 didn’t go   7 explored   8 saw   9 didn’t climb    

10 didn’t have   11 had

Exercise 6

• Ask students to use the prompts to write complete past 

simple questions and the answers. Tell students to write 

short answers for the yes / no questions (3 to 5) and complete 

sentences to answer the wh- questions (1 and 2).

ANSWERS

1 Where did they go? They went to Venezuela.

2 Where did they swim? They swam in the Caribbean sea.

3 Did they see any sharks? No, they didn’t.

4 Did she go into the caves? No, she didn’t.

5 Did they see monkeys? Yes, they did.

Practical English

Exercise 7

• Ask students to complete the sentences with the words in 

the box.

Exercise 8 $ 3.29 

• Play the recording for students to check their answers to 

exercise 7. 

ANSWERS

1 Go to the end of the street.

2 Can you tell me the way to the supermarket, please?

3 How do I get to the sports centre?

4 Go straight on and take the second left.

5 It’s on the corner opposite the cinema.

Further practice 
Cumulative review, Workbook page 71

Unit 8 Tests, Tests and Resources Multi-ROM
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